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The Importance of Reflection in Service-Learning

What is critical reflection? 

Critical reflection is an opportunity for students to analyze concepts, evaluate experiences, and form opinions about their participation within service-learning in their classroom. Critical reflection includes observing, asking questions, and putting together facts and ideas in order to develop meaning and new knowledge. 
Why reflect? 
Reflection within service-learning is an essential components in the process of transforming the learning and service experience. Reflection not only identifies what students have gained from their service-learning experience, but it also improves basic academic skills, communication skills, and allows for students to think critically and gain a meaningful understanding of the course and it’s connection to service-learning. Reflection also assists students on an individual level by assisting with personal development, enhancing self-awareness, their sense of community, and their sense of their own capacities and abilities. 
Principles of Good Practice for Effective Reflection:
· Correlates the service-learning components with the objectives of the course curricula by allowing students to engage in meaningful reflection about their experience. 
· Is guided and provides a meaningful experience to both the learner and facilitator. 
· Occurs before, during, and after service-learning experiences. 

· Includes components that can be evaluated accordingly  

· Provides opportunities for both private and public reflection of the students’, instructor’s, and community partner’s experience. 
· Fosters civic engagement and responsibility 
· Eyler, Giles and Schmiedes, A Practitioner’s Guide to Reflection in Service-Learning identify “The 4 Cs of Reflection”: Continuous, connected, challenging, & contextual
· Continuous in time frame.  An ongoing part of the learner’s education and service involvement, this allows students to formulate new ideas following Kolb’s Cycle of Learning

· Connected to the intellectual and academic needs of those involved.  This is where the connection between real life experiences and course material are compared and become relevant. 

· Challenging to assumptions and complacency.  Reflection must challenge students and provoke thought in a more critical way.

· Contextualized in terms of design and setting.  Faculty determine if the reflection is appropriate for the context of the service-learning experience, thus adding to the linkage between thinking about course content and actually applying it.
Guidelines for Developing Reflection

· Reflection should be correlated with the goals of the service-learning course, as specified in the course syllabus. 
· Effective reflection activities take on many forms and can serve as formal and informal assessments. 
· Consider the goals of incorporating service-learning into the course and use reflection activities to meet those goals.

· Reflection can be used in order to assess the effectiveness of meaning course goals and objectives through service-learning. 
· Create and publicize expectations.

· When creating reflection activity(s), consider your skills as an instructor; what skills have you acquired that would add on to the reflection experience. 
· Consider learning styles – reflection can be creative!
· Keep it simple; reflection can take place written or orally. 

· Consider asking students for their feedback on the course experience to see what worked and what they gained from their learning experience. 
· Remember the 4Cs: Continuous, Connected, Challenging, Contextualized
How can Reflection be facilitated in the Classroom?

	TYPE
	EXPECTED RESULT(S)
	DESCRIPTION

	Readings/Creative Projects
	Facilitates directed and student-centered learning. There are a variety of different learning styles, and this method of reflection allows students to have freedom of expression of their abilities. 
	Essays, music, videos, artwork, poetry, demonstrations, etc. 

	Journal Writings
	Facilitates critical thinking and allows for students to write freely about their experience with service-learning and with the course. 
	Student maintains a regular journal that the instructor reads and responds to. This could take place daily, weekly, monthly, etc. 

	Directed Writings
	Facilitates critical thinking in a sense that students connect their service-learning experience directly to curricula or research. 
	Student produces essays that address specific questions, controversial issues, research, and/or phenomena about their service-learning experience.

	Feelings-Oriented Oral Reflection
	Facilitates student-lead discussion, and allows for students to develop interpersonal relationships with their peers, instructor, and community partner.
	Class members participate in a group discussion regarding their service-leaning experiences.

	“Student As Expert” Oral Reflection
	Fosters student leadership, communication and public speaking skills, and allows for individuality within products. 
	Student leads a classroom session providing a critique of a reading assignment or presenting a solution to a problem that correlates with their service-learning experience. 

	Cognitive Teaching  Oral Reflection
	Allows for the instructor to engage the students in reflection by fostering critical thinking, cognitive learning, and personal growth.  
	The instructor leads a learning segment that fosters critical thinking skills and problem solving in correlation to the service-learning experience. 


1. How is your service-learning experience related to the readings, discussions, and lectures in class?

2. Identify three strengths you demonstrated in your service placement.

3. Relate your service experience to the text/reading/chapter.

4. Is there any way to prevent people from needing the services of this agency? What can we do to

engage in prevention?

5. How can we help people to better understand the nature of the circumstances facing the people at the service site, both staff and the population served?

6. What is the relationship of your service to the "real world?"

7. How have you been challenged?

8. During your community work experience, have you dealt with being an "outsider" at your site? How

does being an "outsider" differ from being an "insider"?

9. What sorts of things make you feel uncomfortable when you are working in the community? Why?

10. What do you think was the most valuable service you offered at your site? What could you have improved on or done better?

11. How does the service-learning experience connect to your long-term goals?

12. What new skills have you learned from your service-learning project?

13. What characteristics make a community successful?

14. What affects the way you view the situation/experience? (What lens are you viewing from?)

15. What did you like/dislike about the experience?

16. What did you learn about the people/community?

17. What are some of the pressing needs/issues in the community? How does this project address those needs?

18. What would you like to learn more about, related to this project or issue?

19. Describe what you have learned about yourself because of your service.

20. What have you learned about yourself?

21. What have you learned about your community?

22. What values, opinions, beliefs have changed?

23. What was the most important lesson learned

24. Do you have a different picture of your community than you had before you began your project?

25. Did you clarify any career interest?

26. What learning occurred for you in this experience? How can you apply this learning?

27. What specific skills have you used at your community site?

28. Describe a person you have encountered in the community who made a strong impression on you, positive or negative.

29. Talk about any disappointments or successes of your project. What did you learn from it?

30. Complete this sentence: Because of my service learning, I am....

