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Mission of the North Carolina State Board of Education, August 2006 
 

Every public school student will graduate from high school, globally competitive for work and postsecondary 

education and prepared for life in the 21st Century. 

 

The North Carolina State Board of Education charged the North Carolina Professional Teaching Standards 

Commission to align the Core Standards for the Teaching Profession (1997) with the newly adopted mission 

statement of the North Carolina Public Schools.  The North Carolina Professional Teaching Standards are the basis 

for teacher preparation, teacher evaluation, and professional development.  This is why UNCP adopted these 

standards for our teacher education programs.  These standards are listed on the next page. 
 

Beliefs about what a teacher should know and be able to do frame the curriculum for the UNCP teacher education 

program and the basis for judgments about the teacher candidate’s ability to perform the work of a teacher. The areas 

selected for summative evaluation are aligned with the structure and content of the teacher candidate’s program of 

study. All curricular components—courses, field experience, the internship, the integrated curricular threads, and 

affiliation with the professional community—are addressed in a set of five performance standards. The standards define 

the specific levels of proficiency used to mark the end of the first phase of professional development for prospective 

teachers. 

Teacher Education Program Mission Statement  
 

Believing that the quality of education directly influences the quality of life both for those served and for those 

serving, the UNC Pembroke Teacher Education Program has as its mission to prepare competent education 

professionals to serve in school and community settings as effective practitioners, leaders, and advocates in their 

respective fields. As an inclusive and collaborative community of learners, UNCP SOE will support student success 

and well-being through the use of innovative teaching practices, scholarship development, technology, and 

partnerships with local schools, families, and community resources and organizations. 

 

The UNCP Teacher Education Program shares the University’s commitment to academic excellence, cultural 

diversity, and lifelong learning within a balanced program of teaching, research, and service.  

Relationship to the UNCP Teacher Education Program Conceptual Framework  

The UNCP Teacher Education Program is designed to prepare committed, collaborative, and competent 

professionals who have the knowledge, skills, and dispositions required to meet the needs of diverse PK-12 

learners. The process of developing the foundations for successful teaching requires that candidates be able to 

make critical connections between theory and practice and to promote positive learning outcomes for ALL 

students. The senior internship component of the teacher education program provides candidates with the 

opportunity to learn the work of a teacher by working cooperatively with experienced practitioners in public school 

settings and in partnership with parents and other caregivers. The Teacher Candidate Work Sample (TCWS) is the 

means by which teacher candidates demonstrate that they are able to make informed, principled decisions about 

student learning that result in positive learning gains for diverse P-12 learners. 
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The UNCP Teacher Education Program Standards and the North Carolina 

Professional Teaching Standards 
 

Standard 1: Teachers demonstrate leadership.  
1a. Teachers lead in their classrooms  

1b. Teachers demonstrate leadership in the school.  

1c. Teachers lead the teaching profession  

1d. Teachers advocate for schools and students.  

1e. Teachers demonstrate high ethical standards 

 

Standard 2: Teachers establish a respectful environment for a diverse population of students.  
2a. Teachers provide an environment in which each child has a positive, nurturing relationship with 

caring adults. 

2b. Teachers embrace diversity in the school community and in the world.  

2c. Teachers treat students as individuals.  

2d. Teachers adapt their teaching for the benefit of students with special needs.  

2e. Teachers work collaboratively with the families and significant adults in the lives of their students. 

 

Standard 3: Teachers know the content they teach  
3a. Teachers align their instruction with the North Carolina Standard Course of Study.  

3b. Teachers know the content appropriate to their teaching specialty.  

3c. Teachers recognize the interconnectedness of content areas/disciplines.  

3d. Teachers make instruction relevant to students. 

 

Standard 4: Teachers facilitate learning for their students  

4a. Teachers know the ways in which learning takes place, and they know the appropriate levels of 

intellectual, physical, social, and emotional development of their students. 

4b. Teachers plan instruction appropriate for their students.  

4c. Teachers use a variety of instructional methods.  

4d. Teachers integrate and utilize technology in their instruction.  

4e. Teachers help students develop critical-thinking and problem-solving skills.  

4f. Teachers help students work in teams and develop leadership qualities. 

 4g. Teachers communicate effectively.  

4h. Teachers use a variety of methods to assess what each student has learned. 

 

Standard 5: Teachers reflect on their practice  

5a. Teachers analyze student learning.  

5b. Teachers link professional growth to their professional goals.  

5c. Teachers function effectively in a complex, dynamic environment. 

 

Standard 6: Teachers Contribute to the Academic Success of Students  
The work of the teacher results in acceptable, measurable progress for students based on established 

performance expectations using appropriate data to demonstrate growth. A teacher's rating on the sixth 

standard is determined by a student growth value as calculated by the statewide growth model for 

educator effectiveness. 
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The Code of Ethics for North Carolina Educators  
 

Preamble: The purpose of this Code of Ethics is to define standards of professional conduct. The 

responsibility to teach and the freedom to learn, and the guarantee of equal opportunity for all are essential to 

the achievement of these principles. The professional educator acknowledges the worth and dignity of every 

person and demonstrates the pursuit of truth and devotion to excellence, acquires knowledge, and nurtures 

democratic citizenship. The educator exemplifies a commitment to the teaching and learning processes with 

accountability to the students, maintains professional growth, exercises professional judgment, and personifies 

integrity. The educator strives to maintain the respect and confidence of colleagues, students, parents and 

legal guardians, and the community, and to serve as an appropriate role model.  

 

To uphold these commitments, the educator:  

 

I.   Commitment to the Student.  

A.  Protects students from conditions within the educator’s control that circumvent learning or are detrimental 

to the health and safety of students.  

B.  Maintains an appropriate relationship with students in all settings; does not encourage, solicit, or engage in 

a sexual or romantic relationship with students, nor touch a student in an inappropriate way for personal 

gratification, with intent to harm, or out of anger.  

C.  Evaluates students and assigns grades based upon the students’ demonstrated competencies and 

performance.  

D.  Disciplines students justly and fairly and does not deliberately embarrass or humiliate them.  

E.  Holds in confidence information learned in professional practice except for professional reasons or in 

compliance with pertinent regulations or statutes.  

F.  Refuses to accept significant gifts, favors, or additional compensation that might influence or appear to 

influence professional decisions or actions.  

 

II.  Commitment to the School and School System  

A.  Utilizes available resources to provide a classroom climate conducive to learning and to promote learning 

to the maximum possible extent.  

B.  Acknowledges the diverse views of students, parents and legal guardians, and colleagues as they work 

collaboratively to shape educational goals, policies, and decisions; does not proselytize for personal 

viewpoints that are outside the scope of professional practice.  

C.  Signs a contract in good faith and does not abandon contracted professional duties without a substantive 

reason.  

D.  Participates actively in professional decision-making processes and supports the expression of 

professional opinions and judgments by colleagues in decision-making processes or due process 

proceedings.  

E.  When acting in an administrative capacity:  

1.  Acts fairly, consistently, and prudently in the exercise of authority with colleagues, subordinates, 

students,  and parents and legal guardians.  

2.  Evaluates the work of other educators using appropriate procedures and established statutes and 

regulations.  

3.  Protects the rights of others in the educational setting, and does not retaliate, coerce, or 

intentionally intimidate others in the exercise of rights protected by law.  

4.  Recommend persons for employment, promotion, or transfer according to their professional 

qualifications, the needs and policies of the LEA, and according to the law.  
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III.  Commitment to the Profession  

A.   Provides accurate credentials and information regarding licensure or employment and does not knowingly 

assist others in providing untruthful information.  

B.  Takes action to remedy an observed violation of the Code of Ethics for North Carolina Educators and 

promotes understanding of the principles of professional ethics.  

C.  Pursues growth and development in the practice of the profession and uses that knowledge in improving 

the educational opportunities, experiences, and performance of students and colleagues.  

 

Adopted by the State Board of Education June 5, 1997  
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Introduction  

Congratulations!!!  
You are progressing through your teacher education program at UNCP, and you are approaching your internship 

semester, the culminating experience in your preparation program. As a student teacher, you will have the 

opportunity to demonstrate your teaching ability with real students over a period of several months.  

 

During your internship semester, under the direction of your clinical teacher and with guidance from your program 

coordinator, you will design and develop instructional units, daily lesson plans, and teaching materials. In order to 

determine how well you facilitated learning for all students, you will assess student learning before, during, and 

after instruction. You will reflect on your teaching experiences to promote your ongoing professional growth and 

development.  

 

The internship activities listed in the above paragraph probably did not surprise you. Obviously, those activities are 

ones in which teachers routinely engage as they go about their day-to-day work with students. You will be 

involved in those very same activities as you develop your Teacher Candidate Work Sample (TCWS) during your 

internship semester. The Teacher Candidate Work Sample is just what the title implies—a sample of your work as 

a teacher.  

 

What is the Teacher Candidate Work Sample?  

 

The Teacher Candidate Work Sample (TCWS) is the capstone product for the teacher education program. As an 

intern, you will plan, implement, and evaluate a unit of study designed to meet the needs of a specific group of 

learners in a PK-12 public school setting. Simply stated, a “teacher candidate work sample” is an implemented unit 

of study. The purpose of the TCWS is an important one—to determine whether or not you can have a positive 

impact on all students’ learning.  

 

All Teacher Candidate Work Samples should contain common components: (1) cover page, (2) table of contents, 

(3) professional profile, (4) mission statement, (5) teaching philosophy, (6) description of the context for student 

learning, (7) purpose of the unit, (8) rationale statement for the unit, (9) graphic organizer, (10) goals of the unit, 

(11) learning objectives/outcomes, (12) unit overview, (13) lesson plans, (14) assessment plan, (15) data analysis, 

(16) reflective essay, and (17) appendices. More information about these components is provided within this 

manual.  

 

The TCWS is based on the clinical teacher’s curriculum and your normal teaching assignment as an intern. The 

instructional purpose of the unit, the content of the unit, the kind of unit, the duration of the unit, the plan for pre- 

and post-assessment, the lesson plan format, and the implementation schedule will be determined collaboratively 

by you, the clinical teacher, and the program coordinator.  

 

The evaluation processes for the TCWS is described in this manual under the heading, Evaluation. In addition, 

copies of the rubrics used for evaluation are included.  

 

What support is available as I go through the process of developing my TCWS?  

 

This manual contains information and resources that should be helpful as you begin the TCWS process. Your 

program coordinator will collaborate closely with you and your clinical teacher as you plan and develop your 

TCWS. Do not hesitate to seek assistance!  

 

An Important Reminder:  

Always remember to enjoy the process as you undergo an exciting and challenging transformation 

from being a “teacher candidate” to becoming a “real teacher.”  



8 
 

Overview of the TCWS Assignment 

Assignment:  Plan a unit of instruction for a specific group of students and implement 

it. Assess the learners. Reflect on the experience.  

Purpose:  Answer the question, “Can I facilitate learning for all students?”  

Definition of Unit:  A coherent, sequenced series of lessons related to central topic, theme, 

issue, or problem.  

Types of Units:  
 

(1) conventional unit—each lesson builds on previous lessons, all aimed 

at mastery of knowledge and skills on which the unit is centered;  

(2) integrated unit—a themed unit which combines learning from one or 

more disciplines;  

(3) self-instructional unit—also known as a modular unit, this unit is 

designed for independent, self-paced, self-monitored instruction;  

(4) contract unit—an individualized unit of instruction for which a 

student agrees to carry out certain activities; this unit usually has built-in 

letter grade agreement.  

 

Length of the Unit:  Units vary in time from a few days to several weeks. Unit duration 

depends on the nature of the topic, the complexity of the goals to be 

achieved, the prior knowledge and skills of the students, and the unit’s 

relative value in the context of the whole curriculum.  

Unit Components:  Cover Page, Table of Contents, Professional Profile, Mission Statement,  

Philosophy of Education, Context for Student Learning, Purpose, 

Rationale, Graphic Organizer, Goals, Objectives/Outcomes, Overview, 

Assessment Plan, Lesson Plans, Data Analysis, Reflective Essay, and 

Appendices (see the following pages for more detailed information about 

the unit components.)  

Lesson Plan Format  The lesson plan format will be jointly decided upon by the intern, the 

clinical teacher, and the program coordinator. Usually, the learning 

objectives (or learning outcomes) for each lesson influence the format 

that is chosen for that particular lesson plan. A blueprint for writing a 

lesson plan is included in the “Resources” section of this manual. In 

addition, you will find examples of lesson plan formats in the UNCP 

School of Education Student Intern Handbook.  
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Outline of TCWS Components 
 
1. Cover Page* 

 

2. Table of Contents* 

 

3. Professional Profile* 

3.1  Brief profile of yourself as an educator, approximately one page in length and, ideally, including a photo. 

3.2  Resume 

 

4. Mission Statement* or Summary of Philosophy of Education 

4.1 Concise, clear and coherent statement of what you seek to accomplish as an educator and a list of six to eight 

statements of your core beliefs, which should reflect your particular program of study (e.g., elementary 

education, physical education, English education). 

4.2 Bibliography/references – optional. 

 

5. Philosophy of Education* 

5.1 The articulation of a philosophy for teaching and learning that builds on the knowledge base you have acquired 

about the educational process and the learning experiences you have had during your preparation program.  This 

statement should represent your deeply held personal beliefs about education, which serve to inform all decisions 

and guide all aspects of your practice. 

5.2 Bibliography/references – optional. 

 

6.  Description of the Context for Student Learning* 

6.1* Narrative description and demographic profile of the community (county or city), school system, and school. 

6.2 Narrative description and demographic profile of the classroom. 

 

7. Purpose of the Unit (What the students will learn) 

7.1 A concise, one or two sentence statement describing what students will learn by the end of the unit. 

 

8. Unit Rationale (Why the learning is important) 

8.1 Explain why the topic, theme, problem, issue is important to learner growth in the subject matter area. 

8.2 Explain how the unit relates to learner developmental levels, needs, interests, and abilities. 

8.3 Explain how the unit relates to the North Carolina Common Core Curriculum or North Carolina Essential 

Standards. 

 

9. Graphic Organizer 

9.1 A visual representation of the unit, showing how the concepts/ideas/skills to be taught are inter-related. 

 

10.  Goals or Essential Questions of the Unit 

10.1 Formulate general goals or essential questions for the unit. 

10.2 How do the goals or essential questions support the purpose of the unit (what students will learn)? 

10.3 How do the goals or essential questions support the unit rationale (why the learning is important)? 

 

11.  Learning Objectives/Outcomes 

11.1 Specific knowledge, skills, and dispositions to be learned. 

 

12.  Unit Overview 

12.1 Organization of content and sequence of lessons. 

 

                                                           
* These components will be completed during the Pre-Internship semester or prior to beginning the internship. 
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13.  Lesson Plans 

13.1 Format varies with instructional design. 

13.2 Include description of formative assessment measure(s). 

13.3 Include modifications for special needs students. 

13.4 Indicate how students will be organized for learning. 

13.5 Specify methods of instruction. 

13.6 Identify student projects and other products of learning. 

13.7 Incorporate multiple instructional strategies and varied technologies. 

13.8 Instructional materials – required. 

13.9 Assessment instruments – required. 

13.10 Bibliography/references – optional. 

 
14. Assessment Plan 

14.1 Includes plan for pre-assessing student learning. 

14.2 Includes plan for post-assessing student learning using multiple measures. 

14.3 Includes plan for formative assessment at the lesson plan level. 

14.4 Assessment instruments – required. 

14.5 Sample student work (labeled and annotated) – required. 

14.6 Bibliography/references – optional. 

 

15. Data Analysis 

15.1 Graphic display of pre-/post-assessment differences and learning gains. 

15.2 Analysis of data for individuals and groups (e.g. disaggregated by ethnicity, gender, special needs). 

15.3 Calculation and charting of learning gains for individuals and groups. 

15.4 Summary and interpretation of the data analysis. 

15.5 Conclusions about the impact of the unit on student learning. 

15.6 Plan for addressing needs of learners who did not do well. 

15.7 Bibliography/references – optional. 

 

16.  Reflective Essay 

16.1 Identifying discrepancies between what was intended and what occurred. 

16.2 Acknowledging what worked and what didn’t; providing evidence to support conclusions. 

16.3 Determining what was learned from the experience. 

16.4 Seeing how to apply what was learned to future teaching experiences. 

16.5 Identifying knowledge, skills, or dispositions for focus on professional development. 

16.6 Candidate written reflections during professional semester – required. 

16.7 Photos – optional.   

16.8 Attestations (e.g., from students, parents, administrators) – optional. 

16.9 Bibliography/references – optional. 
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How TCWS components relate to the UNCP Teacher Education Program Standards 

and the North Carolina Professional Teaching Standards 
TCWS Component Supporting UNCP and NCPTS  

(Yellow highlights indicate observable standards located on the CTC form) 

4. Mission Statement* 

or Summary of 

Philosophy of 

Education 

 

NC Professional Teaching Standards 

1. Teachers demonstrate leadership.   

a.   Teachers lead in their classrooms.  

3. Maintains a safe and orderly classroom that facilitates student learning. 

d. Teachers advocate for schools and students. 

1. Implements and adheres to policies and practices positively affecting students’ 

learning. 

e. Teachers demonstrate high ethical standards. 

1. Upholds the Code of Ethics for North Carolina Educators and the Standards for 

Professional Conduct. 

2. Teachers establish a respectful environment for a diverse population of students. 

a.   Teachers provide an environment in which each child has a positive, nurturing 

relationship with caring adults. 

1. Maintains a positive and nurturing learning environment. 

b. Teachers embrace diversity in the school community and in the world. 

3. Understands the influence of diversity and plans instruction accordingly. 

c.   Teachers treat students as individuals. 

1. Maintains a learning environment that conveys high expectations of every 

student. 

d. Teachers adapt their teaching for the benefit of students with special needs. 

2. Uses research-verified strategies to provide effective learning activities for 

students with special needs. 

e. Teachers work collaboratively with the families and significant adults in the lives of 

their students. 

1. Communicates and collaborates with the home and community for the benefit of 

students. 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

2. Integrates effective literacy instruction throughout the curriculum and across 

content areas to enhance students’ learning.  

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

1. Identifies developmental levels of individual students and plans instruction 

accordingly. 

c. Teachers use a variety of instructional methods. 

1. Uses a variety of appropriate methods and materials to meet the needs of all 

students. 

 

5. Philosophy of 

Education* 

 

NC Professional Teaching Standards 

1. Teachers demonstrate leadership.   

a.   Teachers lead in their classrooms.  

3. Maintains a safe and orderly classroom that facilitates student learning. 

d. Teachers advocate for schools and students. 

1. Implements and adheres to policies and practices positively affecting students’ 

learning. 

e. Teachers demonstrate high ethical standards. 

1. Upholds the Code of Ethics for North Carolina Educators and the Standards for 

Professional Conduct. 

2. Teachers establish a respectful environment for a diverse population of students. 
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a.   Teachers provide an environment in which each child has a positive, nurturing 

relationship with caring adults. 

1. Maintains a positive and nurturing learning environment. 

b. Teachers embrace diversity in the school community and in the world. 

3. Understands the influence of diversity and plans instruction accordingly. 

c.   Teachers treat students as individuals. 

1. Maintains a learning environment that conveys high expectations of every 

student. 

d. Teachers adapt their teaching for the benefit of students with special needs. 

2. Uses research-verified strategies to provide effective learning activities for 

students with special needs. 

e. Teachers work collaboratively with the families and significant adults in the lives of 

their students. 

1. Communicates and collaborates with the home and community for the benefit of 

students. 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

2. Integrates effective literacy instruction throughout the curriculum and across 

content areas to enhance students’ learning.  

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

2. Identifies developmental levels of individual students and plans instruction 

accordingly. 

c. Teachers use a variety of instructional methods. 

1. Uses a variety of appropriate methods and materials to meet the needs of all 

students. 

 

6. Description of the 

Context for 

Student Learning* 

 

NC Professional Teaching Standard Links 

1. Teachers demonstrate leadership.   

a.   Teachers lead in their classrooms.  

1. Draws on appropriate data to develop classroom and instructional plans. 

c.   Teachers lead the teaching profession. 

2. Begins to develop professional relationships and networks. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

1. Identifies developmental levels of individual students and plans instruction 

accordingly. 

 

7. Purpose of the Unit 

(What the students 

will learn) 

 

NC Professional Teaching Standard Links 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

1. Develops and applies lessons based on the North Carolina Standard Course of 

Study. 

b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 
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1. Identifies developmental levels of individual students and plans instruction 

accordingly. 

g.   Teachers communicate effectively. 

1. Uses a variety of methods to communicate effectively with all students. 

 

8. Unit Rationale 

(Why the learning 

is important) 

 

NC Professional Teaching Standard Links 

1. Teachers demonstrate leadership.   

a.   Teachers lead in their classrooms.  

1. Evaluates the progress of students toward high school graduation using a 

variety of assessment data measuring goals of the North Carolina Standard 

Course of Study. 

d. Teachers advocate for schools and students. 

1. Implements and adheres to policies and practices positively affecting students’ 

learning. 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

1. Develops and applies lessons based on the North Carolina Standard Course of 

Study. 

b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

c.   Teachers recognize the interconnectedness of content areas/discipline. 

1. Demonstrates knowledge of links between grade/subject and the North 

Carolina Standard Course of Study by relating content to other disciplines. 

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

1. Identifies developmental levels of individual students and plans instruction 

accordingly. 

g.   Teachers communicate effectively. 

1. Uses a variety of methods to communicate effectively with all students. 

h.   Teachers use a variety of methods to assess what each student has learned. 

1. Uses multiple indicators, both formative and summative, to monitor and 

evaluate students’ progress and to inform instruction. 

2. Provides evidence that students attain 21st century knowledge, skills and 

dispositions. 

5.  Teachers reflect on their practice. 

c.   Teachers function effectively in a complex, dynamic environment. 

1. Uses a variety of research-verified approaches to improve teaching and learning. 

 

9. Graphic Organizer 

 

NC Professional Teaching Standard Links 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

1. Develops and applies lessons based on the North Carolina Standard Course of 

Study. 

b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

c.   Teachers recognize the interconnectedness of content areas/discipline. 

1. Demonstrates knowledge of links between grade/subject and the North 

Carolina Standard Course of Study by relating content to other disciplines. 

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

g.   Teachers communicate effectively. 
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1. Uses a variety of methods to communicate effectively with all students. 

 

10. Goals or 

Essential Questions 

of the Unit 

 

NC Professional Teaching Standard Links 

1. Teachers demonstrate leadership.   

d. Teachers advocate for schools and students. 

1. Implements and adheres to policies and practices positively affecting students’ 

learning. 

2. Teachers establish a respectful environment for a diverse population of students. 

b. Teachers embrace diversity in the school community and in the world. 

3. Understands the influence of diversity and plans instruction accordingly. 

c.   Teachers treat students as individuals. 

1. Maintains a learning environment that conveys high expectations of every 

student. 

d. Teachers adapt their teaching for the benefit of students with special needs. 

1. Cooperates with specialists and uses resources to support the special learning 

needs of all students. 

2. Uses research-verified strategies to provide effective learning activities for 

students with special needs. 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

1. Develops and applies lessons based on the North Carolina Standard Course of 

Study. 

2.   Integrates effective literacy instruction throughout the curriculum and across 

content areas to enhance students’ learning.  

 

b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

2. Encourages students to investigate the content area to expand their knowledge 

and satisfy their natural curiosity. 

c.   Teachers recognize the interconnectedness of content areas/discipline. 

1. Demonstrates knowledge of links between grade/subject and the North 

Carolina Standard Course of Study by relating content to other disciplines. 

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

1. Identifies developmental levels of individual students and plans instruction 

accordingly. 

c. Teachers use a variety of instructional methods. 

1. Uses a variety of appropriate methods and materials to meet the needs of all 

students. 

d.   Teachers integrate and utilize technology in their instruction. 

1. Integrates technology with instruction to maximize students’ learning. 

e.   Teachers help students develop critical-thinking and problem-solving skills. 

1. Integrates specific instruction that helps students develop the ability to apply 

processes and strategies for critical thinking and problem solving. 

g.   Teachers communicate effectively. 

1. Uses a variety of methods to communicate effectively with all students. 

2. Consistently encourages and supports students to articulate thoughts and 

ideas clearly and effectively. 

 

11. Learning 

Objectives/ 

Outcomes 

NC Professional Teaching Standard Links 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  
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1. Develops and applies lessons based on the North Carolina Standard Course of 

Study. 

2.   Integrates effective literacy instruction throughout the curriculum and across 

content areas to enhance students’ learning.  

b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

c.   Teachers recognize the interconnectedness of content areas/discipline. 

1. Demonstrates knowledge of links between grade/subject and the North 

Carolina Standard Course of Study by relating content to other disciplines. 

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

1. Identifies developmental levels of individual students and plans instruction 

accordingly. 

 
 

12. Unit Overview NC Professional Teaching Standard Links 

2. Teachers establish a respectful environment for a diverse population of students. 

a.   Teachers provide an environment in which each child has a positive, nurturing 

relationship with caring adults. 

1. Maintains a positive and nurturing learning environment. 

b. Teachers embrace diversity in the school community and in the world. 

1. Appropriately uses materials or lessons that counteract stereotypes and 

acknowledges the contributions of all cultures. 

d. Teachers adapt their teaching for the benefit of students with special needs. 

1. Cooperates with specialists and uses resources to support the special learning 

needs of all students. 

2. Uses research-verified strategies to provide effective learning activities for 

students with special needs. 

e. Teachers work collaboratively with the families and significant adults in the lives of 

their students. 

1. Communicates and collaborates with the home and community for the benefit of 

students. 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

1. Develops and applies lessons based on the North Carolina Standard Course of 

Study. 

2.   Integrates effective literacy instruction throughout the curriculum and across 

content areas to enhance students’ learning.  

 

b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

c.   Teachers recognize the interconnectedness of content areas/discipline. 

1. Demonstrates knowledge of links between grade/subject and the North 

Carolina Standard Course of Study by relating content to other disciplines. 

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

1. Identifies developmental levels of individual students and plans instruction 

accordingly. 
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b.   Teachers plan instruction appropriate for their students. 

1. Collaborates with colleagues to monitor student performance and make 

instruction responsive to cultural differences and individual learning needs. 

c. Teachers use a variety of instructional methods. 

1. Uses a variety of appropriate methods and materials to meet the needs of all 

students. 

d.   Teachers integrate and utilize technology in their instruction. 

1. Integrates technology with instruction to maximize students’ learning. 

e.   Teachers help students develop critical-thinking and problem-solving skills. 

1. Integrates specific instruction that helps students develop the ability to apply 

processes and strategies for critical thinking and problem solving. 

f.   Teachers help students to work in teams and develop leadership qualities. 

1. Organizes student learning teams for the purpose of developing cooperation, 

collaboration, and student leadership. 

h.   Teachers use a variety of methods to assess what each student has learned. 

2. Provides evidence that students attain 21st century knowledge, skills and 

dispositions. 

5.  Teachers reflect on their practice. 

c.   Teachers function effectively in a complex, dynamic environment. 

1. Uses a variety of research-verified approaches to improve teaching and learning. 

 

13. Lesson Plans NC Professional Teaching Standard Links 

1. Teachers demonstrate leadership.   

a.   Teachers lead in their classrooms.  

2. Draws on appropriate data to develop classroom and instructional plans. 

3.   Maintains a safe and orderly classroom that facilitates student learning. 

4.  Uses positive management of student behavior, effective communication for 

defusing and deescalating disruptive or dangerous behavior, and safe and 

appropriate seclusion and restraint. 

c.   Teachers lead the teaching profession. 

2. Begins to develop professional relationships and networks. 

d. Teachers advocate for schools and students. 

1. Implements and adheres to policies and practices positively affecting students’ 

learning. 

e. Teachers demonstrate high ethical standards. 

1. Upholds the Code of Ethics for North Carolina Educators and the Standards for 

Professional Conduct. 

2. Teachers establish a respectful environment for a diverse population of students. 

a.   Teachers provide an environment in which each child has a positive, nurturing 

relationship with caring adults. 

1. Maintains a positive and nurturing learning environment. 

b. Teachers embrace diversity in the school community and in the world. 

1. Appropriately uses materials or lessons that counteract stereotypes and 

acknowledges the contributions of all cultures. 

2. Incorporates different points of view in instruction. 

3. Understands the influence of diversity and plans instruction accordingly 

c.   Teachers treat students as individuals. 

1. Maintains a learning environment that conveys high expectations of every 

student. 

d. Teachers adapt their teaching for the benefit of students with special needs. 

1. Cooperates with specialists and uses resources to support the special learning 

needs of all students. 

2. Uses research-verified strategies to provide effective learning activities for 

students with special needs. 

e. Teachers work collaboratively with the families and significant adults in the lives of 

their students. 

1. Communicates and collaborates with the home and community for the benefit of 

students. 



17 
 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

1. Develops and applies lessons based on the North Carolina Standard Course of 

Study. 

2.   Integrates effective literacy instruction throughout the curriculum and across 

content areas to enhance students’ learning.  

b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

2. Encourages students to investigate the content area to expand their knowledge 

and satisfy their natural curiosity. 

c.   Teachers recognize the interconnectedness of content areas/discipline. 

1. Demonstrates knowledge of links between grade/subject and the North 

Carolina Standard Course of Study by relating content to other disciplines. 

2.   Relates global awareness to the subject. 

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

1. Identifies developmental levels of individual students and plans instruction 

accordingly. 

2. Assess and uses resources needed to address strengths and weaknesses of 

students. 

b.   Teachers plan instruction appropriate for their students. 

1. Collaborates with colleagues to monitor student performance and make 

instruction responsive to cultural differences and individual learning needs. 

c. Teachers use a variety of instructional methods. 

1. Uses a variety of appropriate methods and materials to meet the needs of all 

students. 

d.   Teachers integrate and utilize technology in their instruction. 

1. Integrates technology with instruction to maximize students’ learning. 

e.   Teachers help students develop critical-thinking and problem-solving skills. 

1. Integrates specific instruction that helps students develop the ability to apply 

processes and strategies for critical thinking and problem solving. 

f.   Teachers help students to work in teams and develop leadership qualities. 

1. Organizes student learning teams for the purpose of developing cooperation, 

collaboration, and student leadership. 

g.   Teachers communicate effectively. 

1. Uses a variety of methods to communicate effectively with all students. 

2. Consistently encourages and supports students to articulate thoughts and ideas 

clearly and effectively. 

h.   Teachers use a variety of methods to assess what each student has learned. 

1. Uses multiple indicators, both formative and summative, to monitor and evaluate 

students’ progress and to inform instruction 

2. Provides evidence that students attain 21st century knowledge, skills and 

dispositions. 

5.  Teachers reflect on their practice. 

c.   Teachers function effectively in a complex, dynamic environment. 

1. Uses a variety of research-verified approaches to improve teaching and learning. 

14. Assessment 

Plan 

NC Professional Teaching Standard Links 

1. Teachers demonstrate leadership.   

a.   Teachers lead in their classrooms.  

2. Draws on appropriate data to develop classroom and instructional plans. 

c.   Teachers lead the teaching profession. 

2. Begins to develop professional relationships and networks. 

2. Teachers establish a respectful environment for a diverse population of students. 
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d. Teachers adapt their teaching for the benefit of students with special needs. 

1. Cooperates with specialists and uses resources to support the special learning 

needs of all students. 

2. Uses research-verified strategies to provide effective learning activities for 

students with special needs. 

e. Teachers work collaboratively with the families and significant adults in the lives of 

their students. 

1. Communicates and collaborates with the home and community for the benefit of 

students. 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

1. Develops and applies lessons based on the North Carolina Standard Course of 

Study. 

2. Integrates effective literacy instruction throughout the curriculum and across 

content areas to enhance students’ learning.  

b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

c.   Teachers recognize the interconnectedness of content areas/discipline. 

1. Demonstrates knowledge of links between grade/subject and the North 

Carolina Standard Course of Study by relating content to other disciplines. 

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

1. Identifies developmental levels of individual students and plans instruction 

accordingly. 

2. Assess and uses resources needed to address strengths and weaknesses of 

students. 

c. Teachers use a variety of instructional methods. 

1. Uses a variety of appropriate methods and materials to meet the needs of all 

students. 

d.   Teachers integrate and utilize technology in their instruction. 

1. Integrates technology with instruction to maximize students’ learning. 

e.   Teachers help students develop critical-thinking and problem-solving skills. 

1. Integrates specific instruction that helps students develop the ability to apply 

processes and strategies for critical thinking and problem solving. 

f.   Teachers help students to work in teams and develop leadership qualities. 

1. Organizes student learning teams for the purpose of developing cooperation, 

collaboration, and student leadership. 

g.   Teachers communicate effectively. 

1. Uses a variety of methods to communicate effectively with all students. 

2. Consistently encourages and supports students to articulate thoughts and ideas 

clearly and effectively. 

h.   Teachers use a variety of methods to assess what each student has learned. 

1. Uses multiple indicators, both formative and summative, to monitor and evaluate 

students’ progress and to inform instruction 

2. Provides evidence that students attain 21st century knowledge, skills and 

dispositions. 

5.  Teachers reflect on their practice. 

a.   Teachers analyze student learning. 

1. Uses data to provide ideas about what can be done to improve students’ learning. 

c.   Teachers function effectively in a complex, dynamic environment. 

1. Uses a variety of research-verified approaches to improve teaching and learning. 

15. Data Analysis NC Professional Teaching Standard Links 

1. Teachers demonstrate leadership.   
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a.   Teachers lead in their classrooms.  

2. Draws on appropriate data to develop classroom and instructional plans. 

3. Teachers know the content they teach.  
b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

5.  Teachers reflect on their practice. 

a.   Teachers analyze student learning. 

1. Uses data to provide ideas about what can be done to improve students’ 

learning. 

16. Reflective 

Essay 

NC Professional Teaching Standard Links 

1. Teachers demonstrate leadership.   

a.   Teachers lead in their classrooms.  

2. Draws on appropriate data to develop classroom and instructional plans. 

b.   Teachers demonstrate leadership in the school. 

1. Engages in collaborative and collegial professional learning activities. 

2. Identifies the characteristics or critical elements of a school improvement plan. 

3. Displays the ability to use appropriate data to identify areas of need that should 

be addressed in a school improvement plan. 

c.   Teachers lead the teaching profession. 

1. Participates in professional development and growth activities. 

2. Begins to develop professional relationships and networks. 

2. Teachers establish a respectful environment for a diverse population of students. 

d. Teachers adapt their teaching for the benefit of students with special needs. 

1. Cooperates with specialists and uses resources to support the special learning 

needs of all students. 

e. Teachers work collaboratively with the families and significant adults in the lives of 

their students. 

1. Communicates and collaborates with the home and community for the benefit of 

students. 

3. Teachers know the content they teach.  

a. Teachers align their instruction with the North Carolina Standard Course of Study.  

1. Develops and applies lessons based on the North Carolina Standard Course of 

Study. 

2. Integrates effective literacy instruction throughout the curriculum and across 

content areas to enhance students’ learning.  

b.   Teachers know the content appropriate to their teaching specialty. 

1. Demonstrates and appropriate level of content knowledge in the teaching 

specialty. 

2. Encourages students to investigate the content area to expand their knowledge 

and satisfy their natural curiosity. 

c.   Teachers recognize the interconnectedness of content areas/discipline. 

1. Demonstrates knowledge of links between grade/subject and the North 

Carolina Standard Course of Study by relating content to other disciplines. 

d.   Teachers make instruction relevant to students.  

1. Integrates 21st century skills and content in instruction. 

4. Teachers facilitate learning for their students.  

a.   Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development of 

their students. 

1. Identifies developmental levels of individual students and plans instruction 

accordingly. 

2. Assess and uses resources needed to address strengths and weaknesses of 

students. 

b.   Teachers plan instruction appropriate for their students. 

1. Collaborates with colleagues to monitor student performance and make 

instruction responsive to cultural differences and individual learning needs. 

c. Teachers use a variety of instructional methods. 
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1. Uses a variety of appropriate methods and materials to meet the needs of all 

students. 

d.   Teachers integrate and utilize technology in their instruction. 

1. Integrates technology with instruction to maximize students’ learning. 

e.   Teachers help students develop critical-thinking and problem-solving skills. 

1. Integrates specific instruction that helps students develop the ability to apply 

processes and strategies for critical thinking and problem solving. 

g.   Teachers communicate effectively. 

1. Uses a variety of methods to communicate effectively with all students. 

5.  Teachers reflect on their practice. 

a.   Teachers analyze student learning. 

1. Uses data to provide ideas about what can be done to improve students’ 

learning. 

b.   Teachers link professional growth to their professional goals. 

1. Participates in recommended activities for professional learning and 

development. 

c.   Teachers function effectively in a complex, dynamic environment. 

1. Uses a variety of research-verified approaches to improve teaching and learning. 

 

Suggested Procedures for Developing the TCWS 
 

Phase I. 

Conceptualization  

Preliminary Preparation and Planning  
Revisit your professional profile, mission statement, and teaching philosophy 

and revise and edit them, as needed, or create those documents, if necessary.  

Select a focus for the unit with your clinical teacher and program coordinator.  

Explore possible resources for the unit.  

Review the evaluation rubrics for the TCWS.  

Think about ways to integrate technology into your TCWS.  

Describe the context for student learning.  

Write a statement or two describing the overall purpose of the unit.  

Develop a one-paragraph rationale for the unit.  

Conceptually organize the unit content in a graphic organizer (create a draft 

graphic organizer at first and then revise, as needed, as you continue to plan and 

organize your unit).  

Formulate general goals for the unit that are aligned with your rationale and 

with the North Carolina Common Core or Essential Standards.  

Formulate specific learning objectives (or learning outcomes) related to each 

goal.  

Plan how the unit content will be organized and sequenced (revise your graphic 

organizer, if necessary).  
 

Phase II.  

Planning  

Designing of Assessment Plan  
Select or create assessment instruments to determine what students already 

know about the goals and objectives you plan to address in the unit (pre-

instructional assessment).  

Select or create assessment instruments to determine what was actually learned 

during the unit of study and who learned it (post-instructional assessment).  

Consider how to monitor student learning on a day-to-day basis (formative, or 

during instruction assessment) before developing specific lesson plans in order 

to adjust plans accordingly.  

 

Lesson Planning  
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Develop preliminary (draft version) daily lesson plans based on the decisions 

made earlier about how the content will be organized and sequenced.  

Design meaningful learning experiences for diverse learners, including 

modifications, as appropriate, for special needs students.  

Determine how you will organize students for learning in various ways for 

various instructional purposes.  

Consider ways to enhance student learning by using a variety of instructional 

strategies and various technologies.  

Incorporate into your lesson plans a variety of authentic formative assessment 

strategies to enable you to monitor student learning on an ongoing basis.  

Include a variety of authentic summative assessment strategies to determine 

learning gains.  

 
 

 

 

 

 

 

Suggested Procedures for Developing the TCWS (continued) 

 

Phase III. 

Implementation  

Assessment and Teaching  
Administer the pre-assessment instrument(s).  

Analyze the data to determine if modifications need to be made to your unit 

plan in part or whole, or if modifications need to be made for specific learners 

or groups of learners.  

If necessary, modify your preliminary lesson plans in light of your pre-

assessment data.  

Implement the daily lessons you designed. Don't be afraid to alter plans as 

appropriate as you proceed through the unit.  

Administer the post-assessment instruments.  

 
 

Phase IV. 

Reflection 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflection on Student Learning: Data Analysis, Summary, and Interpretation  
Compare the pre-assessment data and the post-assessment data for each 

student.  

Compare the pre- and post-assessment data in order to calculate learning gains, 

both for individuals and for groups (e.g., disaggregated by ethnicity, gender, 

special needs, eligibility for free and reduced lunch)  

Chart and graph the results of pre- and post-tests and learning gains, both for 

individuals and for groups of students. [Note: Excel, or similar database 

software, will do the calculations for you.]  

Write a paragraph or two in which you summarize and interpret your findings. 

State your conclusions about the impact of the unit on student learning. Include 

a plan for addressing the needs of learners who did not do well.  

 

Reflection on Your Learning: Critical Thinking about Teaching and Learning  
Compare the goals and objectives formulated for the unit with the actual 

outcomes of the unit. Were there any discrepancies?  

What worked well and how do you know?  

What didn't work well and how do you know?  

What did you learn from this experience?  
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Phase V. 

Evaluation 

  

How can you apply this learning to the next lesson or unit?  

What do you need to know or understand or learn how to do next in order to 

continue to grow professionally?  

 
 

Preparation of Unit (Work Sample) for Review  

  Review evaluation rubrics for the TCWS; align your product as needed.  

 Proofread all materials.   

 Create a cover page (name, date, program area, grade level, school, clinical teacher, 

and program coordinator)  

 Organize, divide, and label sections clearly.  

 Paginate.  

 Create table of contents.  Format correctly and accurately. 

 

 

 

 

 

TCWS Contents Checklist and Verification Form 

Keep this checklist to monitor your progress through the project 

 

___________  Cover Page*  

___________  Table of Contents*  

___________  Professional Profile*  

___________  Mission Statement* or Summary of Philosophy of Education 

 Bibliography/References—optional   

___________  Philosophy of Education*  

 Bibliography/References—optional   

___________  Description of Context for Student Learning*  

___________  Unit Purpose  

___________  Unit Rationale  

___________  Graphic Organizer  

___________  Unit Goals   

___________  Learning Objectives/Outcomes  

___________  Unit Overview  

___________  Lesson Plans  

 Instructional Materials—required 

 Assessment Instruments—required   

 Bibliography/References—optional   

___________  Assessment Plan 

 Assessment Instruments—required   

  Sample Student Work (labeled and annotated)—required   

 Bibliography/References—optional   
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___________  Data Analysis  

___________  Reflective Essay  

 Candidate written reflections during professional semester—required 

 Bibliography/References—optional   

 Photos—optional   

 Attestations (e.g., from Students, Parents, Administrators) —optional   

 

 

Verification of Completed Product:  
  

________________________________________________________ Date _____________  
 (Candidate)  
  

Forward your work sample to your Program Coordinator for review.  
  

*These components will be completed during pre-internship semester or prior to beginning the internship.  

 

Evaluation  
  

Evaluation of the Teacher Candidate Work Sample  
  

Because the Teacher Candidate Work Sample (TCWS) is the capstone product for the UNCP Teacher Education 

Program, successful completion of the assignment is a requirement for all teacher education majors.  Because the 

primary purpose of the Teacher Candidate Work Sample is for the intern to demonstrate that he or she can effect 

positive learning gains for all diverse learners, the TCWS is completed during the internship semester.  
  

The TCWS is evaluated using an analytic rubric.  A copy of the rubric is included on the following pages of this 

manual.  If the submission is sub-standard, then the intern will have an opportunity to make revisions in the 

product and resubmit it for a second evaluation (see below).  Failure to correct any deficiency will result in the 

assignment of a grade of "incomplete" or "fail" for the internship semester as determined by internship 

grading policy.  For a complete description of the assessment process for UNCP interns, see the UNCP School of 

Education Student Intern Handbook.  
  

Important: Prior to submitting the TCWS to the formal evaluation team, the intern must complete the evaluation 

rubric as a self-assessment.  The self-assessment rubrics must be submitted along with the TCWS on the applicable 

due dates.  
  
Timetable for Submission  

 

Recommended timelines for completion of the TCWS components will be a joint decision made by the program 

coordinator, the university supervisor, and the clinical teacher.  At a minimum, the following guidelines should be 

followed. 

 

Must be completed BEFORE intern steps into the classroom:   

Cover Page,  

Table of Contents Page 

Professional Profile 

Mission Statement  

Philosophy of Education 
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Context for Student Learning for the County (City), School System, and the School 

 

The above components must be submitted and graded in Taskstream by the end of the seminar week. 

 

As the clinical semester progresses, interns should plan with their clinical teachers which class, subject and/or class 

period will be used to implement the unit plan.  Remember, you do not have to teach the TCWS unit in every 

assigned class period.  For example, elementary education students may only teach their unit during the English 

portion of the day, but a middle or secondary education student may only teach their unit during 2nd period.   

 

It is highly recommended that students begin teaching the TCWS unit by the time mid-terms are due.  This 

will give the student time to finish teaching the unit and complete the required data analysis and reflection 

components of the assignment before the end of the semester.  It is also recommended that all remaining 

components of the TCWS be submitted for grading at least one full week prior to the end of the semester.  

This way, there is a 2 week window available for grading and resubmissions, if necessary. 
  

Specific due dates for the TCWS will be provided by your program coordinator.    
  

Composition of Evaluation Team   
  

The intern’s Teacher Candidate Work Sample is evaluated by teacher education faculty members from the intern’s 

certification area and, whenever possible, an individual from the public schools.  

PROGRESS OF TEACHER CANDIDATE WORK SAMPLE 

(TCWS) COMPONENTS COMPLETED PRIOR TO INTERNSHIP 
 

Directions for the Candidate:  Post the following components of the TCWS in Taskstream:  1) cover page 

(optional), 2) professional profile or vita, 3) mission statement, 4) philosophy of education, 5) description of 

school/community context. Your program coordinator will verify completion of these components in your 

program ePortfolio.  If a rating of "unsatisfactory" is received on any component, the deficiency must be 

corrected before you will be allowed to begin your internship.   
 

 

Teacher Candidate's Name: ___________________________ 

 

 

 

Licensure 

Area/Major:_________________________________________ 

 

 

Date:__________________ 
 
 

TCWS Components Completed Prior to the Internship 

 
Rating 

The teacher candidate created a cover page for the TCWS. 

 satisfactory  

 unsatisfactory 

 not required by my program 

 

The teacher candidate developed a professional profile or 

resume* to present in the TCWS. 

 satisfactory 

 unsatisfactory 

 

The teacher candidate developed a professional mission 

statement to present in the TCWS. 

 satisfactory  

 unsatisfactory 

 

The teacher candidate constructed a philosophy of 

education for teaching and learning to present in the 

TCWS.  

 satisfactory  

 unsatisfactory 
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The teacher candidate developed a profile of the 

school/community context to present in the TCWS. 

 satisfactory  

 unsatisfactory 

 
 

* Note:  A program area may require one format or the other. Check with your Program Coordinator for 

guidance. 
 

 

Recommendation for 

Continuation in the 

Internship: 

 

 

 approved 

 

 denied 

 

Comments: 
 

 

Coordinator's Signature:  _____________________________________ Date: _______________ 
 

 

 

 

Teacher Candidate Work Sample Evaluation Rubrics (Taskstream) 

 

Term________________ 

Candidate_____________ 

Licensure Area__________ 

School_________________ 

District_______________ 

 

Rating Categories 

1 = Missing 2=Needs Improvement  3=Good 4=Excellent 

 

Criteria – Professionalism Tier 

Components evaluated in this section include: Professional Profile, Mission 

Statement, Philosophy of Education, and Resume 

Rating 

The candidate’s mission statement/philosophy of education reflects a professional 

commitment to teaching and learning in the public school context. 

1     2     3     4 

The candidate’s mission statement/philosophy is informed by various professional 

knowledge bases and clearly articulated. 

1     2     3     4 

The candidate’s professional profile or resume is professional in both content and 

presentation. 
1     2     3     4 

 

Criteria – Context Tier 

Components evaluated in this section include: Demographic Profile for County 

(City), School System, School, and Classroom 

Rating 

The candidate knows the socio-cultural context in which the school is situated and 

understands how the context influences learners and learning environments. 

1     2     3     4 

The candidate knows the classroom learning environment—rules, procedures, and other 

relevant factors influencing teaching and learning. 

1     2     3     4 

The candidate knows the learners as diverse individuals with unique needs and can use 

this knowledge to predict the need for individual accommodations. 

1     2     3     4 
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Criteria – Unit Elements Tier, Part 1 

Components evaluated in this section include: Unit Purpose and Rationale, Unit 

Goals and Objectives, Unit Overview and Graphic Organizer 

Rating 

Purpose of the Unit The candidate has a conceptually sound, clearly articulated sense of 

purpose to guide the development, implementation, and evaluation of the unit. 

1     2     3     4 

Rationale The candidate knows why the unit is important to learner growth and 

development in the subject matter area. 

1     2     3     4 

Rationale The candidate knows how the unit of study relates to the North Carolina 

Common Core or Essential Standards. 

1     2     3     4 

Rationale The candidate knows how the unit relates to learner needs, interests, and 

abilities. 

1     2     3     4 

Rationale The candidate conceptually understands the central concepts of the content 

addressed in the unit (as evidenced in the graphic organizer). 

1     2     3     4 

Goals of the Unit The candidate is able to transform content concepts into discrete, 

realistic goals for diverse learners. 

1     2     3     4 

Goals of the Unit The candidate can align the goals with the North Carolina Common 

Core or Essential Standards. 

1     2     3     4 

Goals of the Unit The candidate can align the goals with the unit rationale. 1     2     3     4 

Unit Objectives and Outcomes The candidate translates goals into specific knowledge, 

skills, and dispositions for diverse learners. 

1     2     3     4 

Unit Objectives and Outcomes The candidate can predetermine the desired level of 

proficiency for each objective/outcome and modify as needed for individual learners. 

1     2     3     4 

Unit Overview The candidate can sequence learning logically and defensibly over a 

sustained period of time. 

1     2     3     4 

 

Criteria – Unit Elements Tier, Part 2 

Components evaluated in this section include: All Lesson Plans for Unit 

Rating 

The candidate designs meaningful learning experiences for diverse learners. 1     2     3     4 

The candidate modifies instruction to meet the needs of individuals and groups of 

students. 

1     2     3     4 

The candidate articulates plans clearly and fluently, using technical (professional) 

language to explain ideas and procedures. 

1     2     3     4 

The candidate organizes students for learning in various ways for various instructional 

purposes. 

1     2     3     4 

The candidate uses a variety of instructional strategies appropriate for the learning task 

and specific learners. 

1     2     3     4 

The candidate uses technology to promote learning. 1     2     3     4 

The candidate plans ways to monitor student learning. 1     2     3     4 

 

Criteria – Assessment Tier, Part 1 

Components evaluated in this section include: Assessment Plan for the Unit 

including both formal and informal assessment strategies, Pre and Post Tests for the 

Unit, Student Samples of Assessment Components 

Rating 

The candidate pre-assesses student knowledge, skills, and dispositions and uses that 

information to plan effective instruction for diverse learners. 

1     2     3     4 

The candidate uses various authentic formative assessment strategies to monitor student 1     2     3     4 
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learning on a daily basis. 

The candidate uses various authentic summative assessment strategies to determine 

learning gains. 

1     2     3     4 

The candidate uses assessment data to make instructional decisions. 1     2     3     4 

 

Criteria – Assessment Tier, Part 2 

Components evaluated in this section include: Narrative and Graphic Display of 

Data Analysis, Calculated Learning Gains in a table, Disaggregate and interpret the 

data by ethnicity, gender and special needs and display in graphs and describe in the 

narrative, Create a remediation plan for individual students to meet the needs of 

those who did not do well, State your conclusions to demonstrate a positive impact on 

student learning from the unit 

Rating 

The candidate summarizes assessment data in a graphic display. 1     2     3     4 

The candidate analyzes and interprets data for individual students and groups of students 

(e.g. disaggregated by ethnicity, gender, special needs, free/reduced lunch) 

1     2     3     4 

The candidate can calculate learning gains for individuals and groups of students. 1     2     3     4 

The candidate uses assessment results to plan remediation for individual students. 1     2     3     4 

The candidate has a positive impact on all learners. 1     2     3     4 

 

 

Criteria – Critical Reflection Tier 

Components evaluated in this section include: Create a narrative that identifies 

discrepancies between what was intended and what actually occurred, Identify what 

worked and what did not work.  Explain how you determined your response. What 

did you learn from this experience? How can you apply this learning to the next 

lesson or unit? What do you need to know or understand or learn how to do next in 

order to continue to grow professionally? 

Rating 

The candidate identifies discrepancies between what was intended and what occurred. 1     2     3     4 

The candidate acknowledges what worked and what didn't. 1     2     3     4 

The candidate learns from experience. 1     2     3     4 

The candidate sees how to apply what was learned to future teaching experiences. 1     2     3     4 

The candidate identifies knowledge, skills, or dispositions for focus of future professional 

development. 

1     2     3     4 
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Resources  
  

Appendix A: Glossary of Terms  
  

The glossary defines terms and concepts presented in this manual as components of the TCWS.  

  

Analytic rubric:  A scoring or grading system that specifies the criteria that identify and assess individual 

components of a finished product/performance.  Rather than receiving a single score for a product/ performance, 

individual components of the product/performance are scored separately.  

  

Assessment:  The process and procedures used to gather data utilizing a variety of factors about student 

performance.  In the classroom, some of the assessment tools used to collect information include projects, 

portfolios, homework, presentations, and tests.  

  

Data analysis:  Analysis is the examination of quantitative and qualitative data for the purpose of drawing 

conclusions.  Teachers analyze data for individuals and groups of students to determine learning gains.  

  

Demographic profile:  A demographic study examines populations based on a set of indicators such as education, 

income, gender, race, living conditions, and occupation.  For the classroom teacher, demographic data will help 

them create a positive and supportive classroom environment by delivering the curriculum that is culturally 

inclusive and relevant for all students.  

  

Graphic organizer:  Graphic organizers are structures or diagrams that visually represent information.  They can 

be used in all phases of learning (e.g., brainstorming to generate ideas, analyzing and organizing information, 

presenting findings).  Teachers frequently use graphic organizers to show relationship patterns and to express ideas 

and concepts to convey meaning.  
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Holistic rubric:  The desired features of the product are described, and levels of performance are differentiated by 

traits that characterize the performance range.  A student’s product and/or performance are assessed with a single 

score for the work as a whole.  

  

Lesson plan:  A detailed instructional plan that defines the objectives, the resources and materials to be used for 

instruction, the plans for grouping the children, the sequence for delivery of content, and the assessment strategies.  

  

Objective:  Clearly defines what students are supposed to learn – what they should know and be able to do as a 

result of instruction.  

  

Outcomes:  Specifies what is expected as a consequence of being in school and taking part in the planned 

curriculum.  Learning outcomes generally describe actions, processes, and products that the student will 

accomplish in a given period.  

 

Performance Assessment:  Performance assessment requires a demonstration as evidence of learning (e.g. 

delivering a speech, writing an essay, conducting a science experiment, creating a work of art) with a clearly 

articulated set of criteria to serve as a basis for evaluation.  

  

Post-instructional assessment:  Measurement of student achievement (performance) at the end of a learning 

experience.  When compared with a pre-test, the data serves as an indicator of how much students actually have 

achieved as a result of instruction.  

  

Pre-instructional assessment:  A diagnostic tool used to determine what students know before they begin study 

of a topic.  A pre-test can provide direction for the shape of a unit by identifying students’ interests and gaps or 

misconceptions in their knowledge.  

  

Rationale:  The rationale explains why the unit is being taught.  

  

Reflection:  Reflection provides an opportunity to determine what was learned from an experience and to consider 

how to apply what was learned to future teaching experiences.  

  

Rubric:  Scoring rubrics organize and sequence criteria for evaluating the quality of student work.  A rubric 

employs detailed descriptions of the specific levels of mastery the teacher hopes the students will attain.  

  

Statement of Purpose:  The statement defines what learners will understand at the conclusion of the unit.  

  

TCWS:  The TCWS is the capstone product for the internship semester.  The TCWS centerpiece is a unit of study 

designed to meet the needs of a specific group of learners in a PK-12 public school setting.  

  

Unit:  A coherent, sequenced series of lessons related to central topic, theme, issue, or problem.  A unit is an 

instructional plan that covers a period of time from several days to several weeks, during which time the class 

studies a topic on an ongoing basis.  The plan is a way of organizing resources, lessons, and activities for such an 

extended study.  
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Appendix B: Context for Student Learning—General Guidelines and Sample Profile for 

Part 6 
  

General Guidelines for this Component of the Teacher Candidate Work Sample  
  

  

6. Create a profile of the community, school system, school, and classroom where you will be developing your 

Teacher Candidate Work Sample.  The report should be a narrative description of community, school system, 

school, and classroom combined with tables created to display the statistical information.  Websites that will help 

you locate statistical data for the profile are listed in the box on the next page.  
  

Part I – Introduction  
  

Provide a brief overview of your teaching context.  
  

Part II – The Community  
  

Describe the community where the school is located.  The following information must be included in the report.  

You are encouraged to include additional information about the community to provide a comprehensive profile.  
  

• Population  

o County and/or city/town total  

o Population disaggregated by race/ethnicity/gender  

• Average income  

• Major employers and employment of the population 

• Available post-secondary educational opportunities  

• Educational attainment of population  
   

Part III –  The School System  
  

Describe the demographic characteristics of the school system to which you have been assigned for the internship.   

Most of this information is available on the websites listed below, or you can request the information from school 

and/or school system personnel.  The report is not limited to, but should include the following information about 



31 
 
both the school and the school system (except as noted):  

  

• Student population by race/ethnicity/gender  

• % of students receiving free/reduced lunch  

• % of students receiving special education services (for school—ask school personnel for this information)  

• Demographic profile of the teaching staff (e.g., race/ethnicity/gender, highest degree earned, years of 

teaching experience)  

• Per pupil expenditure (for system) 

 Demographic profile of teachers including % of teachers with advanced degrees  

 

Part IV – The School 

Describe the demographic characteristics of the school to which you have been assigned for the internship.  

Compare demographic data for the school with the data for the school system.   Most of this information is 

available on the websites listed below, or you can request the information from school and/or school system 

personnel.  The report is not limited to, but should include the following information about both the school and the 

school system (except as noted):  
  

• Student population by race/ethnicity/gender  

• % of students receiving free/reduced lunch  

• % of students receiving special education services (for school—ask school personnel for this information)  

• Demographic profile of the teaching staff (e.g., race/ethnicity/gender, highest degree earned, years of 

teaching experience, National Board certifications)  

• Per pupil expenditure (for system)  

 

Part V – The Classroom 
  

Provide a narrative description of the classroom setting.  Include general information such as the grade level, the 

subject(s) taught, the number of students, and the organization of the classroom and the students for instruction.  

Briefly describe the ways in which the needs of diverse learners are met, such as accommodations made for special 

needs students and how advanced learners are challenged (additional details should be in your lesson plans).  Also, 

provide an overview of the rules, procedures, and policies that govern interaction within the classroom 

environment.  

  

Next, describe the demographic characteristics of the classroom learning community.  The information about the 

classroom will be available from school personnel.  The report is not limited to, but should include the following 

information about the classroom:   

  

• Classroom membership by race/ethnicity/gender  

• % of students receiving free/reduced lunch  

• % of students receiving special education services  

• Description of students with special needs and the resource support available   
  

  

Part VI – Reflection  
  

Reflect upon your experience collecting and compiling the demographic data.  Discuss how describing the 

community, school system, school, and classroom helped you to create a supportive classroom environment that 

was culturally inclusive and relevant to all students.  

 

Part VII – Bibliography 

Create a Bibliography using APA style to cite any resources used to gather data  
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The following websites will assist you in preparation of the demographic profile. 

 

2010 Census Factfinder - http://factfinder2.census.gov/faces/nav/jsf/pages/community_facts.xhtml#none 

Simply enter the name of your county, city, or town. 

 

MAP of NC Quick Facts - http://quickfacts.census.gov/qfd/maps/north_carolina_map.html 

Thrive in North Carolina County Profiles - http://accessnc.commerce.state.nc.us/EDIS/demographics.html 

County Websites – http://www.ncacc.org/index.aspx?nid=171 

 

NC School Report Cards - http://www.ncreportcards.org/src/ 

Report with Percentages of Free/Reduced lunch from previous school years as well as other data  - 

http://www.ncpublicschools.org/fbs/resources/data/ 

Reports and Statistics from NCDPI - http://www.ncpublicschools.org/data/reports/ 

Latest test scores from new tests - http://accrpt.ncpublicschools.org/app/2013/disag/ 

Links to North Carolina Public School Systems - http://www.ncpublicschools.org/docs/nceddirectory/schools.pdf 

New NC Accountability website - 

http://www.ncaccountabilitymodel.org/SASPortal/mainUnchallenged.do?unchallenged=yes 

  

http://factfinder2.census.gov/faces/nav/jsf/pages/community_facts.xhtml#none
http://quickfacts.census.gov/qfd/maps/north_carolina_map.html
http://accessnc.commerce.state.nc.us/EDIS/demographics.html
http://www.ncacc.org/index.aspx?nid=171
http://www.ncreportcards.org/src/
http://www.ncpublicschools.org/fbs/resources/data/
http://www.ncpublicschools.org/data/reports/
http://accrpt.ncpublicschools.org/app/2013/disag/
http://www.ncpublicschools.org/docs/nceddirectory/schools.pdf
http://www.ncaccountabilitymodel.org/SASPortal/mainUnchallenged.do?unchallenged=yes
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Part 6. Sample Profile (Fictional County)  
  

The sample profile below addresses the information required for the “Context for Student Learning” component of 

the TCWS.  The format combines a narrative description with the statistical information presented in tables.  
  

Part I – Introduction  
  

My internship, the culminating experience for the Elementary Education degree program, was completed at 

Handley Primary School in Vinton, North Carolina.  Vinton is located in Athens, County.  I was fortunate to work 

with a National Board certified teacher, Mrs. Smith, and her class of twenty-four delightful fourth graders.  The 

total school population at Handley is 750.  
  

 Part II – The Community  
  

Athens County contains about 251 square miles and has a population of approximately 235,000.  It is located in the 

mountain region of the state and is adjacent to the counties of Frederick, Baldwin, Bedford, Franklin, and Walton.  

The county is home to the city of Livingston and the towns of Vinton and Columbus.  
  

The population of the county is fairly evenly split by gender, as shown in the table below.  
  

County Population by Gender  

Males 48% 

Females 52% 
 

The county is culturally diverse with 52% of the residents identifying themselves as white, and the remaining 48% 

of the residents identifying themselves as American Indian, Black/African-American, Asian, or Latino/Hispanic.  

The chart below shows that the white population represents the single largest group of residents.  
  

County Population by Race & Ethnicity  

American Indian 8.5% 

Asian 13% 

Black or African American 17% 

Latino or Hispanic 10% 

White 52% 

 

The median family income for the residents of Athens County is $42,000.  There are a variety of post-secondary 

employment opportunities available in the county.  The Chamber of Commerce website lists the top five 

employers in the county as General Electric, DuPont, Lexington State University, Lewis-Gale Hospital, and 

Janstan Computers.  In addition to Lexington State University, Athens Community College and Hanford College 

(a private school) are located in the  county.  The 2000 Census data indicates that the presence of three colleges in 

the area contributes to the significant percentage of residents who have completed college degrees.  The latest 

census data shows that 45% of the residents over the age of 25 have enrolled in post-secondary educational 

programs.  The educational level of the residents of Athens County is outlined in the chart below.  
  

County Educational Attainment (for population over 25 years of age)  

Less than 9th grade 6% 

9th – 12th grade, no diploma 10% 

High school graduates 22% 

Some college, no degree 17% 

Associate degree 11% 

Bachelor’s degree 22% 

Graduate or Professional degree 12% 
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Part III and IV– The School System and the School   
  

The North Carolina Statistical Profile provides data on public school students, personnel, and finances.  The 

statistical data presented in the tables below is from the 2002 Profile Book.  The statistical data for Handley 

Primary was available on the school’s website.  
  

The Athens County School System has four comprehensive high schools, five middle schools, and nine elementary 

schools with a total enrollment of 14,070.  As shown in the following chart, slightly more females than males make 

up the student population of the school system, while at Handley Primary, the male students outnumber the 

females.  
  

Population of School System and School by Gender  

 Males Females Total 

School System 6842 7228 14,070 

Handley Primary 395 355 750 

The student population for the entire school system mirrors the census data regarding the race and ethnicity of the 

general population of Athens County.  The chart below shows the diversity among the students attending schools 

in the county.  The student body at Handley Primary is more diverse than the statistics reported for the system.  

 

Population of School System and School by Race & Ethnicity 

 System Total Handley Primary 

American Indian 1190 11 

Asian 11820 80 

Black or African-American 2380 142 

Latino or Hispanic 1400 117 

White 7280 390 

 

The teaching staff of the school system does not reflect the diversity among the students.  There are 2241 teachers 

in county for grades Pre-K-12.  Handley has a teaching staff of 38.  
  

Teacher Diversity for School System and School  

 System Total Handley Primary 

White 2047 25 

Black 124 6 

Other 70 7 

Totals 2241 38 

 
The per-pupil expenditures for students in county school rank sixth in the state of North Carolina.  This is a 

community that values education, with 45% of the population having an Associate’s Degree, a Bachelor’s Degree, 

or higher.  Athens County annually spends $8485.53 per student, compared to the state average expenditure of 

$6654.10 per student.  

  

The community that surrounds Handley Primary is frequently categorized as affluent, and this fact is borne out by 

the data.  The number of students receiving free lunch or reduced is only 22%, compared to 36% for the entire 

school system.  

   

Part V – The Classroom  
  

The twenty-four students in my fourth grade classroom are all unique individuals who bring a variety of 

experiences into the classroom.  There are equal numbers of males and females in the classroom.  Four of the 

children receive free or reduced lunch.  The children present five racial and ethnic groups, as shown in the table 

below.  
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 Race & Ethnicity of Students in the Classroom  

American Indian 1 

Asian 3 

Black or African American 7 

Latino or Hispanic 4 

White 9 

Total 24 

 

Parents are very active in this classroom, supporting the classroom teacher in a variety of ways ranging from 

preparing teaching materials to tutoring the children.  Two of the children have been identified as gifted and 

participate in the after-school enrichment program.  Several children (5) have been identified as special needs 

students, and each has an IEP that spells out the accommodations the child needs.  These students receive services 

through the special needs resource support structure in place at the school and additional help in the classroom 

from the parent volunteers.  There are two special education resource teachers in the building, and an ESL teacher 

spends two days a week at Handley.  The children who need these services are pulled out of class at appointed 

times during the week.  

  

[And so on and so forth…]  See the “General Guidelines for Part V.  
  

 Part VI – Reflection  
  

You will need to compose your response to this section based on your particular internship experience.  The 

task for Part V was:  
  

Reflect upon your experience collecting and compiling the demographic data.  Discuss how describing the 

community, school system, school, and classroom helped you to create a supportive classroom environment that 

was culturally inclusive and relevant to all students.  

 

Part VII - Bibliography 

  

Web pages can be cited: Author or Title of webpage. (date retrieved or published). Retrieved from 

http://www.webpage.com  

 

Citation information available online at http://citationmachine.net 

 

 

 

 

 

 

 

 

 

http://www.webpage.com/
http://citationmachine.net/
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Appendix C: Sample Purpose and Rationale Statements, Parts 7 and 8  
  

When planning a unit of study it is important to think about the content that you intend for students to learn and the 

reasons why teaching this content to these students at this time is important.  These considerations will be 

presented in your TCWS in the form of a Statement of Purpose and the Rationale for the unit of study.  
  

***************************************************************************  
  

7. Statement of Purpose: A one or two sentence description of what students will learn by the end of the unit; a 

long-range goal statement that guides the development, implementation, and evaluation of the unit.  
  

Ask yourself:  

 

• What concepts and skills will students learn?   
  

Sample Statement of Purpose:  
  

Upon completion of this unit, the learners will understand the causes of pollution and the challenges we face in 

protecting the environment.    
  

***************************************************************************  
  

8. Rationale: The reason for teaching the unit; why the unit is important to learner growth and development in the 

subject matter area.  
  

Ask yourself:  

 

• Why is it important for my students to learn this material?  
  

Sample Rationale:  
  

8.1 - As discussed in the North Carolina Standard Course of Study, middle grade students need to see a direct 

relationship between science education and their daily lives.  They are motivated by participating in investigations 

designed to help them learn about themselves and their world.  This unit will help learners to make personal 

connections to scientific challenges and to develop their ability to use appropriate scientific principles and 

processes in making personal decisions.  More specifically, this unit will provide opportunities for students to (1) 

analyze the role of humans in the natural world using issues that concern the environment; and (2) interpret the 

interconnectedness of all organisms in an ecosystem and the effect of disturbing parts of a system.  
  

8.2 - Middle school learners like to know that they can make a difference in making our world a better place.  This 

unit will help learners develop an appreciation for the world in which they live and the importance of protecting 

the planet from further decay.  The unit also provides an excellent opportunity for the learners to reflect on how the 

actions and behaviors of people affect the environment in positive and negative ways.  The knowledge gained from 

this unit of study can be taken beyond the classroom and translated into action to help protect the environment.  

The knowledge and skills that students develop will enable them to become better stewards of the natural 

environment.  

 

8.3 – Standards and indicators for your chosen lesson, explain what these standards mean in general terms 

8th Grade Science  
(Remember, section 8.3 refers to the table of contents section of the TCWS.  Below, the indicator 8.E.1 refers to the NC Essential 

Standards for 8th grade Science.  The two indicators labeled 8 are only a coincidence and are not indicative of what your TCWS 

should look like.) 

Essential Standard – 8.E.1 - Understand the hydrosphere and the impact of humans on local systems and the 

effects of the hydrosphere on humans 

What does this standard mean?  It means students should understand how water resources, both on a global and 
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regional or local scale, affect life on earth.  Students should explore what water resources are available to us and 

how they are currently managed and used by humans.  The analysis of these water resources will allow students to 

use scientific procedures to understand how to best utilize these resources. 

 
Clarifying Objectives – 8.E.1.4 - Conclude that the good health of humans requires: 

• Monitoring of the hydrosphere 

• Water quality standards 

• Methods of water treatment 

• Maintaining safe water quality 

• Stewardship  

What does this clarifying objective mean?  It means students should study methods of measuring water resources and 

quality.  Students will explore specific methods of water purification techniques such as filtration, sedimentation, and 

distillation and the removal of undesirable chemicals, solids, gasses, and other biological contaminants that may prove 

damaging to human life.  Pros and cons of purification procedures, such as desalinization and fluoridation, will be 

explored.  Water management procedures will be studied so that students understand the importance of conservation, 

habitat management, storm and waste water management, and sustainable gardening and agricultural techniques. 

 

How will this unit relate to or support the NC Essential standards that have been chosen?  The smaller topics in this unit, 

such as water purification methods, water management procedures, and conservation techniques will tie together to 

emphasize the effect of water resources on the health of humans (from the clarifying objectives).  In turn, this 

knowledge will help students understand the overall impact humans have on global and local water systems and how 

this affects the world we live in. 
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Appendix D: Sample Graphic Organizer   
   

A graphic organizer is a diagram showing how key concepts are related.  Graphic organizers are effective tools for 

teachers to use when building a unit to show the relationships between topics in order to plan instruction and 

design a meaningful unit of study.  Graphic organizers can take many forms, such as tree diagrams, flowcharts, or 

concept maps (e.g., bubble maps).  A good tool to use to create your graphic organizer is the Smart Art feature of 

Microsoft Word.  Other graphic organizer formats may be found online or within your methods and materials from 

your specific discipline area. 
  

The purpose of the graphic organizer in your TCWS is to provide a visual depiction of the content to be addressed 

in the unit.  After the selection of a unit topic and preparation of a statement of purpose and unit rationale, the next 

step would be the creation of a graphic organizer to visually represent the main concepts/ideas/skills to be taught in 

the unit and to show how they are inter-related.  (Note: Do not show activities or assignments in the organizer; 

instead, focus on concepts/ideas/skills and connections between and among them.)  
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

World War II

Steps Leading to 
War

Rise of 
Dictatorships

American 
Isolationism

Battle of Britain

Pearl Harbor
War In Europe

War In Pacific

The Homefront

Internment of 
Japanese 

Americans

Wage and Price 
Controls

Changing  Role of 
Women
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Appendix E: Samples for Section 10 – Goals of the Unit and Section 11 – Learning 

Objectives/Outcomes 
 
10.1 - Sample Goals or Essential Questions used in the Unit (everyday small goals) 

A sample goal for the 8th grade science example unit might be, ‘students will be able to explain the desalinization 

process and how it leads to fresh water for human consumption.’  A sample essential question might be, ‘How can the 

process of desalinization lead to better water resources for humans?’  You may brainstorm the format of this section 

with your Clinical teacher and Program Coordinator. 

 

10.2 - How Goals or Essential Questions relate to the unit purpose 

Both the sample goal and essential question help students focus on ways to meet the challenge of protecting our 

environment.  Write a short explanation of how your chosen goals or essential questions relate to the overall purpose of 

your unit. 

 

10.3 - How Goals or Essential Questions relate to the unit rationale 

Both the sample goal and essential question help students focus on ways they can make a difference in our world and 

utilize scientific principles and procedures to solve a real world problem.  They will learn how human actions can affect 

the environment in both positive and negative ways. Write a short explanation of how your chosen goals or essential 

questions relate to the unit rationale. 

 

 

11.1 – Specific knowledge, skills, and dispositions to be learned – What will be the specific topics that you will 

teach?  

Use your curriculum materials to outline specific topics of study related to the essential standard.  Explain the small bits 

of knowledge and skills students need to learn, such as vocabulary, formulas, procedures, cause and effects, factual 

knowledge, relationships, justification, and any structure and reasoning that must accompany the topic. 

 

Students will study methods of measuring water resources and quality.  List more specific components of what students 

will learn. 

 

Students will explore specific methods of water purification techniques such as filtration, sedimentation, and distillation 

and the removal of undesirable chemicals, solids, gasses, and other biological contaminants that may prove damaging to 

human life.  Add more specific information as needed. 

 

Pros and cons of purification procedures, such as desalinization and fluoridation, will be explored.  Add more specific 

information as needed.  

 

Water management procedures will be studied so that students understand the importance of conservation, habitat 

management, storm and waste water management, and sustainable gardening and agricultural techniques.  Add more 

specific information as needed. 
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Appendix F: Blueprint for Writing a Lesson Plan  
  

The intern, the clinical teacher, and the program coordinator will jointly decide upon the lesson plan format to use 

for the TCWS.  Presented here is a generic lesson plan format that can be used for the lessons within the unit of 

instruction that you will document for the TCWS.  In general, each of the lesson plans for the unit of study should 

include most, if not all, of the components outlined in the blueprint below.  However, the learning 

objectives/learning outcomes for each lesson may influence the format that is chosen for that particular lesson 

plan.  The guiding questions given in this blueprint will help you to think about important aspects of your lesson.  
  

Lesson Topic: Specify the topic of this lesson, its sequence within the instructional unit, and the timeframe for the 

lesson (e.g., one day, two days).  
  

NC Standard Essential Standard or Common Core Standard:  
Content Areas to be Addressed in the Unit (e.g., English language arts, science, mathematics)  

Competency Goals from the Standard Course of Study  (i.e., “The learner will….”)  

 

Objective(s) from the Standard Course of Study  (include both the numbers and the words)  
  

Learning Objective(s)/Learning Outcome(s) for this Lesson:  What do you, the teacher, intend for the learners 

to know and be able to do as a result of the learning experience?  
  

Prior Learning and/or Prerequisite Knowledge/Skills:  How will you determine if the students possess the 

knowledge and/or skills necessary in order to be ready for today’s lesson?  
  

Materials:  List all materials/supplies/equipment to be used by teacher and/or learners.  
  

Lesson Implementation:  Clearly describe in sufficient detail the instruction and learning activities that will occur 

during the lesson so that another teacher could teach from your plan.  
  

General Considerations:  
Think about the following issues both before and throughout the lesson.  These issues should be addressed in 

your descriptions of the three major stages of lesson implementation outlined on the next page (i.e., Beginning, 

Middle, End).  
  

Differentiation of Instruction for Diverse Student Needs: Discuss the ways you will use what you know about 

your students (e.g., readiness, interests, learning preferences) to vary instruction (e.g., content, learning tasks, 

and/or products) in order to meet the needs of all students (e.g., special needs learners, ESL learners, struggling 

learners, advanced learners).  
  

Assessment: Specify how you will monitor and assess student learning during instruction.  
  

Technology: Describe how technology will be used in the lesson to deliver instruction and/or to support 

student learning.  
  

Organization for Instruction: Define grouping arrangements (e.g., whole group, small group, cooperative 

learning groups, individualized instruction) and physical arrangement of classroom.  For example, if the 

students are working in groups, define the size of the groups and the roles of group members.   
  

Transitions: Discuss your plans for making the lesson flow smoothly (e.g., when and how materials, supplies, 

and/or equipment will be used; ways of handling transitions and managing student movement).  

 

Use the questions below to guide you as you describe the major stages of lesson implementation.  

Note: Be sure to address the general considerations listed on the previous page, as appropriate.  
  

Beginning:  The opening of the lesson should ready the students for instruction.  

o How will you capture the learners’ attention and motivate them to be actively engaged in learning?  
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o How will you activate learners’ existing background knowledge?  

o Do you need to introduce new vocabulary?  
  

Middle:  In this section, describe the learning experiences the class will engage in during the lesson.  Specify 

what you will do and what the students will do.   

o What are the seating arrangements?  Are students to be grouped, and if so, how?  

o What are some possible questions that you might ask (e.g., discussion starters, checking for understanding)?  

o What content do you plan to share with the students?  A brief, but detailed, outline of the content should be 

included in the plan.  A statement such as "share with the students information about the oceans" is not 

sufficient.    

o What procedures will be followed for moving through the lesson (e.g., the sequence of activities, the 

directions you will provide for students, the ways of managing transitions and student movement)?  

o As the lesson progresses, how will you know if all students are learning what you intended?  
  

End:  A lesson should be closed with a summary/review of the major knowledge/skills/concepts addressed in 

the lesson.  

o How will you tie together the lesson and bring the lesson to a close?  

o What kinds of follow-up activities and/or tasks will be used to reinforce, apply, and extend students’ 

knowledge/skills/concepts?  
  

Evaluation of Student Learning:  Specify the methods and criteria you will use to determine if ALL students 

have achieved the instructional objectives for this lesson.  

• What types of student work samples (e.g., written assignments, projects, presentations, demonstrations, 

performances, products, quizzes/tests, portfolios) will you use to assess learning?  

• If you use informal assessments, such as observations or oral responses to questions, how will you document 

what is to observed or how will you track student responses to questions (e.g., checklists, anecdotal records)?  

• What criteria will you use for evaluating the quality of student work (e.g., rubrics, checklists)?  How will you 

provide feedback to students about their learning?  

 

Reflection: Think back on the experience of teaching this lesson.  

• Did the lesson go as you had planned?  

• What worked well and how do you know?  What didn't work well and how do you know?  

• Did all of the students accomplish the learning objective for the lesson?  What did you see students doing or 

hear them saying to show you that they were learning/successful (or not learning/not successful)?  

• What was it about your teaching strategy that produced the outcomes?  

• What did you learn from teaching this lesson that will help you as you teach tomorrow’s lesson and other 

lessons in the future?  
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Appendix G:  Weekly Reflections for Student Interns 
Possible Formats  

  

Student Intern:      Week Ending:  

Placement:      Clinical Teacher(s):  

  

If you did not teach a full load this week, please indicate which subjects you taught.  
  

1. The main discoveries that I made from teaching this week are:  

  

  

  

2. When I think about being a teacher, I am concerned about:  

(try to write at least three statements)  

  

  

  

3. I feel...  

  

  

  
4. Questions I have after working this week are:  

  

  

  

5. I rate my experience this week as:  

  

Inadequate   Marginal   Excellent  

1       2                    3                  4                     5  

  

6. Other reactions:  

  

  

  

7. After discussing this week with my clinical teacher(s), next week I will focus on:  
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Appendix H:  Student Intern's Self-Evaluation of a Lesson  
Possible Formats 

  

Student Intern:       Date of Lesson:  

Placement:       Clinical Teacher(s):  

Subject & Lesson Title:  

  

I.  Feelings:   Describe the feelings that you experienced while teaching this lesson.  

  

  

  

II.  Learning Outcomes:  
1.   What was the evidence that the learning outcomes were met?  

  

  

  

2.   If the learning outcomes were not met, what will I do?  

  

  

  

3.   What interfered with the learning outcomes being met?  

  

  

III. Classroom Management:  
  

1. My classroom management:  

Interfered               Supported  

with lesson               the lesson  

  

  

2. What needs to be changed?  

  

  

IV.  Teaching Skill/Focus:  
1. The teaching skill that I was focusing on was:  

                                                          Missed  

Demonstrated                                                               Completely  

  
  

            Evidences:  

  

2.  Changes I will make to better demonstrate the above teaching focus and/or the  

new teaching skill I want to work on.  

  

  

V.  Special Concerns I Have or Want to Discuss:  
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VI.   Mini-Conference with Clinical Teacher:  
1. Did the clinical teacher feel that the learning outcomes were met? If not, what were his/her suggestions 

for ensuring that the learning outcomes were achieved?  

  

  

  

  

2. Did the clinical teacher feel that the intern's classroom management support or interfere with the lesson? 

What were his/her suggestions for improving classroom management?  

  

  

  

  

3. Did the clinical teacher feel that the intern demonstrated the focus teaching skill?  

   What were his/her suggestions for improving the focus teaching skill?  If the intern demonstrated the 

focus teaching skill, what are the clinical teacher(s)' ideas regarding the new area of focus?  

  

  

  

  

4. What was my clinical teacher(s) response to my self-evaluation of the lesson?  

  

  

  

  

5. What were my clinical teacher(s) suggestions/ideas for improving the lesson?  
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Appendix I:  Public School Student Release Form 
 

Public School Student Release Form 

 
(to be completed either by the parent or legal guardians of minor students involved in this project,  

or by students who are more than 18 years of age that are involved in this project) 
 

Dear Parent/Guardian: 
 

I am an intern from UNC Pembroke doing my student teaching in your child’s classroom.  To evaluate my progress as a student 

teaching intern, I may be required to videotape segments of my teaching or submit student work samples.  Although the videotapes 

involve both students and me, the primary focus is on my instruction and not on the students in the class.  In the course of the 

videotaping, your child may appear on the video.  Also, at times during the semester, I may be asked to submit samples of student 

work as evidence of my teaching and that may include some of your child’s work. 
 

No student’s last name will appear on any materials that are submitted.  All materials will be kept confidential.  The form below will 

be used to document your permission for these activities. 
 

 Sincerely,   
(Student Teaching Intern Signature) 

 

PERMISSION SLIP 

 

Student Name:   

Your Address:   

Name of School:   

Name of Teacher:   

Please check the appropriate box(es) below. 

 

 I DO give permission to you include my child’s image on videotape as he or she participates in class activities. 

 I DO NOT give permission to videotape my child as he or she participates in classroom activities. 

----------------------------------------------------------------------------------------------------------------------------- --------------- 

 I DO give permission to you to include some of my child’s class work that he or she produced as part of classroom activities. 

 I DO NOT give permission to you to include some of my child’s class work that he or she produced as part of classroom 

activities. 
 

Signature of Parent or Guardian:   Date  

 

----------------------------------------------------------------------------------------------------------------------------- ---------------  

I am the student named above and am more than 18 years of age. I have read and understand the project description given above. I 

understand that my performance is not being evaluated by this project and that my last name will not appear on any materials that 

may be submitted. 
 

 I DO give permission to you to include my image on videotape or to reproduce materials that I may produce as part of my 

classroom activities. 

 I DO NOT give permission to videotape me or to reproduce materials that I may produce as part of classroom activities. 
 

Signature of Student:   Date  
 

Date of Birth: _______/_______/______ 

 Month Day Year 
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Documento de Autorización para alumnos de escuelas públicas 
(A cumplimentar por el padre o tutor del alumno) 

Estimado Padre o Tutor: 

Soy estudiante de UNC Pembroke y actualmente estoy hacienda prácticas en la clase de su hijo/a. De cara a poder evaluar mi 

evolución como maestro de prácticas, tengo la obligación de grabar en video momentos de mis clases y entregar trabajos realizados 

por mis alumnos. En algunas de las grabaciones en video es posible que aparezcan algunos de mis alumnos, aunque el objetivo 

primordial de la grabación es la observación de mi trabajo, no el de su hijo/a. Por este mismo motivo, es posible que tenga que 

entregar también trabajos escritos por su hijo/a, pero en todo caso el objetivo es siempre evaluarme a mí y no a su hijo/a. 

Siendo así, en ningún momento se hará público el nombre de ninguno de mis alumnos y todos los materiales serán tratados de forma 

profesional y protegiendo la privacidad de cada alumno. El formulario que encontrará a continuación me concede autorización para 

desarrollar las actividades que acabo de explicar. Tiene Ud. la opción de autorizarme o no, según su propio criterio. 

Le saluda atentamente, 

 

(Firma del maestro de prácticas) 

TARJETA DE AUTORIZACIÓN 

Nombre y apellidos del alumno:   ____________________________________________ 

Dirección:      ____________________________________________ 

Nombre del centro de enseñanza:    ____________________________________________ 

Nombre y apellidos del maestro de prácticas:  ____________________________________________ 

Marcar la casilla correspondiente. 

     AUTORIZO a que pueda Ud. grabar a mi hijo/a en video en el curso de las actividades de la clase 

     NO AUTORIZO a que pueda Ud. grabar a mi hijo/a en video en el curso de las actividades de la clase 

 

     ----------------------------------------------------------------------------------------------------------------------------- ---- 



     AUTORIZO a que pueda Ud. usar las tareas escritas de mi hijo/a como parte de sus materiales de maestro de prácticas 

     NO AUTORIZO a que pueda Ud. usar las tareas escritas de mi hijo/a como parte de sus materiales de maestro de prácticas 

Firma del Padre o Tutor:    ____________________________________________     

Fecha de hoy:     ____________________________________________ 

 


